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Ascot State School is committed to providing a safe, respectful and disciplined learning
environment for students and staff, where students have opportunities to engage in quality
learning experiences and acquire values supportive of their lifelong wellbeing.

This Student Code of Conduct is designed to facilitate high standards of behaviour so that the
learning and teaching in our school can be effective and students can participate positively within
our school community, including our online community. The Ascot State School Code of Conduct
sets out the expectations for making our school a safe, respectful and productive learning
environment for all students, staff, parents and visitors.

Ascot State School reviewed and developed this plan in collaboration with our students and our
school community. The Plan was endorsed by the Principal, the Chair of the School Council and
the President of the Ascot P&C.

Contact Information

Postal address: PO Box 2053 ASCOT QLD 4007
Phone: 07 3326 9333
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Whole School Approach to Discipline

At Ascot State School, we believe that strong relationships are the key to successful behaviour in our school. We
promote shared high standards of behaviour from all in the community, ensuring learning and teaching is
prioritised in a safe, respectful and productive learning environment.

We set clear expectations for student behaviour that are clearly visible, explicitly taught and staff refer to them
on a daily basis. Our staff take responsibility for making their expectations clear, for providing supportive
instruction about how to meet these expectations and strive to use behavioural incidents as opportunities to re-
teach.

Ascot State School Expectations
At Ascot State School we believe:

e All children can learn.

e Every member of our community is responsible for their own behaviour.
e Constructive communication builds productive partnerships.

¢ School should be a safe, supportive and disciplined environment.

Our expectations are:

Be alearner
Be respectful
Be responsible
Be safe

Our school values underpin our school expectations. At Ascot State School we value being resilient, being curious,
being respectful and being a team player.

Rights and Responsibilities

In order to maintain a safe, supportive and disciplined learning environment, all members of the school
community are expected to conduct themselves in a lawful, ethical, safe and responsible manner that recognises
and respects the rights of others. At Ascot State School the following rights and responsibilities are recognised
and respected.

Rights
All students, staff, parents/carers have the right:

e To feel safe at Ascot State School
e Tolearn/teach in a supportive learning environment.
e To be treated with dignity and respect

Responsibilities

Rights can only be enjoyed when everyone acts responsibly. All members of the school community bring their
own values and beliefs with them. This makes for a rich, culturally-diverse learning environment. All staff have
a professional obligation to build a safe and caring learning environment so all students feel welcome and can
succeed.
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School-wide Expectations

The staff and students have developed a set of school-wide expectations for all periods of the school
day based on our four expectations. Please see appendix one for the Expectations Matrix.
Our behaviour expectations support practices that have a clear focus on the prevention of unproductive
behaviours. Having clear expectations for behaviour in classrooms and across the school helps to:
¢ C(reate a positive classroom environment
e Maximise learning time
e Enable student self-monitoring
e Support positive behaviour
Ensure consistency
Provide students with a sense of security
Reduce student anxiety

All classroom rules are developed from our schoolwide expectations. All expectations are explicitly taught,
made visible, periodically reviewed, referred to regularly and retaught as needed. Classroom rules are worded
positively using age-appropriate language. Expectations are displayed in a highly visible part of the classroom,
with visuals, and they are observable and measurable.

Consideration of Individual Circumstances

Staff at Ascot State School take into account students’ individual circumstances, such as their behaviour history,
disability, mental health and wellbeing, religious and cultural considerations, home environment and care
arrangements when teaching expectations, responding to inappropriate behaviour or applying a disciplinary
consequence.

In considering the individual circumstances of each student, we recognise that the way we teach, the support
we provide and the way we respond to students will differ. This reflects the principle of equality, where every
student is given the support they need to be successful. This also means that not everyone will be treated the
same, because treating everyone the same is not fair. For example, some students need additional support to
interpret or understand an expectation. Others may benefit from more opportunities to practise a required skill
or behaviour. For a small number of students, the use of certain disciplinary consequences may be considered
inappropriate or ineffective due to complex trauma or family circumstances. These are all matters that our
teachers and principal consider with each individual student in both the instruction of behaviour and the
response to behaviour.

Our teachers are also obliged by law to respect and protect the privacy of individual students, so while we
understand the interest of other students, staff and parents to know what consequence another student might
have received, we will not disclose or discuss this information with anyone but the student’s family. This applies
even if the behavioural incident, such as bullying, involves your child. You can be assured that school staff take
all matters, such as bullying, very seriously and will address them appropriately. We expect that parents and
students will respect the privacy of other students and families.

If you have concerns about the behaviour of another student at the school, or the way our staff have responded
to their behaviour, please make an appointment with the relevant member of the school Excecutive Team to
discuss your concerns.

Differentiated and Explicit Teaching

Ascot State School is a disciplined school environment that provides differentiated teaching to respond to the
learning needs of all students. This involves teaching expected behaviours and providing opportunities for
students to practise these behaviours. All staff explicitly teach expected behaviours, reinforce expected
behaviours, provide feedback and correction, and opportunities for practise.

There are three main layers to differentiation, as illustrated in the diagram below. This model 18
academic and pedagogical differentiation.

Queensland

5 Government



;mmhru fo'r';-‘llllét:x_li‘igq‘t_s'"

Focused teaching: for identified students

Intensive teaching: for a small number of students E yis

These three layers map directly to our Ascot Student Success Program. For example, Tier 1 is differentiated and
explicit teaching for all students and is aligned to our school-wide expectations; Tier 2 is focussed teaching for
identified students; and Tier 3 is intensive teaching for a small number of students. Each layer provides
progressively more personalised supports for students.

Every classroom in our school uses the School-wide Expectations matrix as a basis for developing their own
classroom behaviour standards. The class / specialist teacher develops their class expectations in consultation
with the students at the start of the school year. Class expectations may need visuals, are in child-friendly
language and are displayed in an area of the classroom so they can be referred to often. The School Expectations
matrix is on display in every classroom, used as the basis of teaching expectations throughout the year and
revisited regularly to address any new or emerging issues.

Classroom expectations are explicitly taught at the start of the year and revisited when new students start in the
class. The classroom expectations are also regularly reviewed by the classroom or specialist teacher, especially
at transition times or when introducing new activities.

Providing students with positive reinforcement for expected behaviours is one of the quickest and easiest ways
to improve classroom behaviour and develop a positive classroom environment. Effective reinforcement is age-
appropriate, contextually-fitting and sincere.

Expectations may also be retaught when students continue to make behavioural errors and this may need to be
done with the whole class, a group of students, or with individual students. Re-teaching includes coaching and
practice, regular acknowledging of students following the classroom expectations and is not presented as
punishment. Some students may need targeted support to facilitiate their understanding of the social demands
of schooling, to enable them to participate in a pro-social manner to achieve success.

We explicitly teach social skills in weekly lessons. Each week the whole school focus is identified in the Shape of
the Pringle, explained, modelled and practiced at assemblies, explicitly taught in each class and monitored
throughout the week. Once students have consistently demonstrated the social skill, emphasis shifts from direct
teaching to reminders, prompts, monitoring and positive reinforcement.

Student of the Week

Every teacher, including specialist teachers, identify one student who has demonstrated excellence in the
classroom/lessons. The Student of the Week award acknowledges positive choices and learning behaviours. The
student receives a certificate at Junior or Senior Assembly and has his/her name published in the school
newsletter. All students of the week are invited to morning tea with the Principal the following week.

Acknowledgement by Relief Teachers

When a relief teacher is in the school for a whole day or longer, they identify two students who have displayed
our school expectations. The names of these students are left with the school administration and a follow-up
visit occurs by the school Executive to acknowledge their behaviour.

Playground Behaviour

Expected behaviours for the playground are explicitly taught by the class and specialist teachers. All classes as
part of their transition to school and the new school year, complete a walk around the school to @i *;;"‘: ¥ g
area, eating area, tuckshop, out-of-bounds areas and transition expectations.
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Golden Tickets

It is everyone's role to acknowledge students displaying expected behaviours. Golden Tickets are issued to
students exhibiting positive behaviour in the playground, the tuckshop, the library STEAM room, computer lab
or one of the lunchtime clubs during first or second break. At weekly Junior and Senior Assemblies, students’
names are drawn from the Prep to Year 2 and Years 3 to 6 boxes and those students receive public
acknowledgement of their effort and a tuckshop voucher generously provided by our Ascot P&C Association.

Focused Teaching

Approximately 15% of all students in any school or classroom may require additional support to meet
behaviour expectations, even after being provided with differentiated and explicit teaching. These students may
have difficulty meeting behavioural expectations in a particular period of the day or as part of a specialist lesson,
and focused teaching is provided to help them achieve success.

Focused teaching involves revisiting key behavioural concepts and/or skills and using explicit and structured
teaching strategies in particular aspects of a behaviour skill. Focused teaching provides students with more
opportunities to practise skills and multiple opportunities to achieve the intended learning and expected
behaviour.

Students identified as requiring additional support may be referred to Case Management. Targeted strategies
will be discussed and may include specialised support, referral to Student Engagement or participation in Tier 2
Support Programs. Students required Tier 2 support may participate in social skilling programs such as ‘We
Thinkers’ or ‘Zones of Regulation’.

Intensive Teaching

Research evidence shows that even in an effective, well-functioning school there will always be approximately
5% of the student population who require intensive teaching to achieve behavioural expectations. Intensive
teaching involves frequent and explicit instruction, with individuals or in small groups, to develop mastery of
basic behavioural concepts, skills and knowledge.

Some students may require intensive teaching for a short period, for particular behaviour skills. Other students
may require intensive teaching for a more prolonged period. Decisions about the approach will be made based
on data collected from their teacher or teachers, and following consultation with the student’s family.

For a small number of students who continue to display behaviours that are deemed complex and challenging,
then individualised, function-based behaviour assessment and support plans and multi-agency collaboration may
be provided to support the student. These strategies may include a Playground Pass Card, Support Plan,
Individual Student Safety Plan Behaviour Risk Assessment Plan, Risk Management Plan, a highly individualised
Curriculum Plan or a Behaviour Plan.

The need for intensive behaviour support is identified early, especially in circumstances where students may
require assistance in managing life at school. In other instances, intensive behaviour support is enacted in Level
2 of our behaviour support processes, where parents, student and school staff co-construct an individual
behaviour management plan. In writing this plan, stakeholders will identify opportunities to engage specialist
services, including regional behaviour support services.

Intensive teaching programs are evidence-based and are offered on a needs basis. We offer:
e Friendship Club
e Supported Play
¢ Lego Play
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Disciplinary Consequences

The disciplinary consequences model used at Ascot State School follows the same differentiated approach used
in the proactive teaching and support of student behavioural expectations.

The majority of students will be confident and capable of meeting established expectations that are clear,
explicitly taught and practised. In-class corrective feedback, sanctions and rule reminders may be used by
teachers to respond to low-level or minor problem behaviours.

Some students will need additional support, time and opportunities to practise expected behaviours.
Approximately 15% of the student population may experience difficulty with meeting the stated expectations,
and even with focussed teaching, in-class corrective feedback, sanctions and rule reminders continue to display
low-level problem behaviour. A continued pattern of low-level behaviour may interfere with teaching and
learning for the whole class, and a decision may be made by the class teacher to discuss the student with the
School Executive to determine a disciplinary consequence such as Level 1.

Level 1: A student shall be placed on Level 1 as a result of continued inappropriate behaviour in the classroom
and/or playground. It is the responsibility of the class teacher to inform the student and the parent/carers via a
letter, email or phone call. This will be entered in OneSchool as a minor behaviour with actions to date entered.
The teacher will discuss the inappropriate behaviours being displayed by the student and suggest additional
behaviour management strategies to implement that may assist the student to better manage his/her behaviour.
The sector leader is advised of any student who is on Level 1 and the supports that are in place.

For a small number of students, approximately 2-5%, a high level of differentiated support or intensive teaching
isrequired to enable them to meet the behavioural expectations. This may be needed throughout the school year
on a continuous basis. The determination of the need will be made by the principal in consultation with staff and
other relevant stakeholders. On occasion the behaviour of a student may be so serious, such as causing harm to
other students or to staff, that the principal may determine that a student may be placed on Level 2. In extreme
cases, an out of school suspension or exclusion is necessary as a consequence for the student’s behaviour. Usually
this course of action is only taken when the behaviour is either so serious as to warrant immediate removal of
the student for the safety of others, and no other alternative discipline strategy is considered sufficient to deal
with the problem behaviour.

Level 2: A student previously placed on Level 1 may be placed on Level 2 if the inappropriate behaviour
continues. A student may also be placed directly on Level 2 as a result of extreme, inappropriate or disruptive
behaviour. When a student is placed on Level 2, the School Executive informs the student and then informs the
parents/carers via a phone call. The School Executive will organise a meeting with the student, parent/carers
and class and/or specialist teacher.

At the meeting, the School Executive will:
¢ Discuss the inappropriate or problem behaviours being displayed by the student.
e Discuss behaviour management strategies that have already been implemented.
e Develop and implement individualised behaviour strategies to support the student.
* Refer the student through the Student Engagement Team for additional support.
* Advise the student and parents/carers that whilst on Level 2, the student may not be allowed to
participate in school activities outside the school grounds or outside school hours.
e This meeting may result in referrals to specialists or other agencies.

Level 3: Students who exhibit on-going inappropriate behaviours (previously been on Level 2) or extremely
inappropriate or violent behaviours (including the bringing of a weapon in to the school grounds) will be placed
on Level 3. This level is suspension from school for a period of time determined by the Principal and may lead to
exclusion.

The differentiated responses to problem behaviour can be organised into three tiers, with increg
support and consequences to address behaviour that endangers others or causes major, ong i
with class or school operations.
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Differentiated

Class teacher explicitly teach the expectation of the week to the whole class and provides a range of
pro-active responses to low-level or minor problem behaviour. This may include:
e Pre-correction (e.g. “Remember, walk quietly to your seat”)
e Non-verbal and visual cues (e.g. posters, hand gestures)
e Whole class practising of routines
e Ratio of 5 positive to 1 negative commentary or feedback to class
Corrective feedback (e.g. “Hand up when you want to ask a question”)
Rule reminders (e.g. “When the bell goes, stay seated until I dismiss you”)
Explicit behavioural instructions (e.g. “Pick up your pencil”)
Proximity control
Tactical ignoring of inappropriate behaviour (not student)
Revised seating plan and relocation of student/s
Individual positive reinforcement for appropriate behaviour
Classwide incentives
Reminders of incentives or class goals
Redirection
Low voice and tone for individual instructions
* Give 30 second ‘take-up’ time for student/s to process instruction/s
Reduce verbal language
Break down tasks into smaller chunks
Provide positive choice of task order (e.g. “Which one do you want to start with?")
Prompt student to take a break or time away in class
Model appropriate language, problem solving and verbalise thinking process (e.g. “I'm
not sure what is the next step, who can help me?”)
Provide demonstration of expected behaviour
Peer consequence (e.g. corrective feedback to influential peer demonstrating same
problem behaviour)
Private discussion with student about expected behaviour
Reprimand for inappropriate behaviour
Warning of more serious consequences (e.g. removal from classroom)
Detention

Focussed

Class teacher is supported by other school-based staff to address in-class problem behaviour. This may include:
e Individual student behaviour support strategies (e.g. Student behaviour goals)
o Targeted skills teaching in small group
e Token economy

Behavioural contract

Self-monitoring plan

Check in Check Out strategy

Teacher coaching and debriefing

Referral to Student Engagement Team for team based problem solving

Stakeholder meeting with parents and external agencies

Intensive

School leadership team work in consultation with Student Engagement Team to address persistent or ongoing
serious problem behaviours. This may include:

e Functional Behaviour Assessment based individual support plan 'l‘r%v

e (Complex case management and review }(‘r‘éﬂ\ :
: : ) L . . 0 taap)

¢ Stakeholder meeting with parents and external agencies including regional spec{aHdrsd]
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¢ Temporary removal of student property (e.g. mobile phone)

¢ (Guidance Support

e Short term suspension (up to 10 school days)

e Long term suspension (up to 20 school days)

¢ Charge related suspension (student has been charged with a serious criminal offence is
suspended from school until the charge has been dealt with by the relevant justice
authorities)

* Suspension pending exclusion (student is suspended from school pending a decision
by the Director-General or delegate (principal) about their exclusion from school)

¢ Exclusion (student is excluded from a particular state school site, a group of state
schools or all state schools in Queensland for a defined period of time or permanently)

e Cancellation of enrolment for students older than compulsory school age who refuse to
participate in the educational program provided at the school.

School Disciplinary Absences

A School Disciplinary Absence (SDA) is an enforced period of absence from attending a Queensland state school,
applied by the Principal as a consequence to address poor student behaviour. There are four types of SDA:

e Short suspension (1 to 10 school days)

e Longsuspension (11 to 20 school days)

e (Charge-related suspension

¢ Exclusion (period of not more than one year or permanently).

At Ascot State School, the use of any SDA is considered a very serious decision. It is typically only used by the
Principal when other options have been exhausted or the student’s behaviour is so dangerous that continued
attendance at the school is considered a risk to the safety or wellbeing of the school community.

Parents and students may appeal a long suspension, charge-related suspension or exclusion decision. A review
will be conducted by the Director-General or their delegate, and a decision made within 40 schools days to
confirm, amend/vary or set aside the original SDA decision by the Principal.

The appeal process is a thorough review of all documentation associated with the SDA decision and provides an
opportunity for both the school and the family to present their case in the matter. Time is afforded for collection,
dissemination and response to the materials by both the school and the family. It is important that the purpose
of the appeal is understood so that expectations are clear, and appropriate supports are in place to ensure
students can continue to access their education while completing their SDA.

Re-entry following suspension

Students who are suspended from Ascot State School are expected to attend a re-entry meeting on the day of
their scheduled return to school. The main purpose of this meeting is to welcome the student, with their parent/s,
back to the school. The aim of the re-entry meeting is for school staff to set the student up for future success and
strengthen home-school communication.

Itis not mandatory for the student or their parents to attend a re-entry meeting. It may be offered as a support
for the student to assist in their successful re-engagement in school following suspension.

Arrangements

The invitation to attend the re-entry meeting will be communicated via telephone and in writing, usually via email.
Re-entry meetings are short, taking less than 10 minutes, and kept small with only the Principal or their delegate
attending with the student and their parent/s. The student re-entry form is completed and saved along with a
record of the meeting under the Contact tab.

Structure
The structure of the re-meeting should follow a set agenda, shared in advance with the student ;ﬁ eir family.
dtEER
:.

[f additional items are raised for discussion, a separate arrangement should be made to meet Wi sl
at a later date and time. This meeting should be narrowly focussed on making the student -gﬁﬁv mily feel
§ i

welcome back into the school community. s
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Possible agenda:
e Welcome back to school
¢ Checkin on student wellbeing
e Discuss any recent changes to school routine or staffing
¢ Offer information about supports available (e.g. guidance officer)
e Seta date for follow-up
e Thank student and parent/s for attending
e Walk with student to classroom

Reasonable adjustments

In planning the re-entry meeting, school staff will consider reasonable adjustments needed to support the
attendance and engagement of the student. This includes selecting an appropriate and accessible meeting space,
organising translation or interpretation services or supports (e.g. AUSLAN), provision of written and/or pictorial
information and other relevant accommodations. The inclusion of support staff, such as guidance officers or
Community Education Counsellors, may also offer important advice to ensure a successful outcome to the re-

entry meeting.

School Policies

Ascot State School has tailored school discipline policies designed to ensure students, staff and visitors work
cooperatively to create and maintain a supportive and safe learning environment. Please ensure that you
familiarise yourself with the responsibilities for students, staff and visitors outlined in the following policies:

Temporary removal of student property

Use of mobile phones and other digital devices by students
Preventing and responding to bullying

Appropriate use of social media

Restrictive Practices

Critical Incidents
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